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ABSTRACT: 

 Children labor is a pervasive problem throughout the world, especially in developing countries. It 
has a great impact on child health whether psychosocially or physically. This study aims at evaluating 
the impact of children labor on their psychosocial development during school age in Ismailia. The 
study is conducted on 114 child divided equally into two groups (working children and school 
children). Data are collected using an interview questionnaire sheet. Results reveal that all of working 
children work for more than eight hours per day and most of working children are insulted and 
punished corporally at work from their owners of work, and this had a negative effect on their 
psychosocial health. It was found to find that not only working children have negative effect from 
work but also school children have a similar negative effect from school on their psychosocial health. 
Therefore, the ministry of manpower must have strict enforcement and real application of existing 
law against all forms of children labor.    

 

INTRODUCTION: 

The child is an individual and a member of a 

family and community, with rights and 

responsibilities appropriate to his or her age and 

stage of development (www.unicef.org/crc, 2005). 

Childhood period is one of the most important 

periods in human growth (Mckinney et al., 2005).  

 The school age years are characterized by 

slow and steady growth. Child’s world expands 

from the tight circle of the family to include 

children and adults at school (Mckinney et al., 

2000). During this period there is a dynamic 

change and maturation as the child becomes 

increasingly involved in more complex activities, 

decision making and goal directed activities. 

Children learn rules, competition and cooperation 

to achieve goals (Muscari, 2005).  

Psychosocial development during the school 

years focuses on the development of a sense of 

industry and the development of peer 

relationships. Each of these in turn will affect 

developing self-concept (James et al., 2002). Skills 

acquisition during the school years includes not 

only classroom skills but also activities, games and 

sports. A variety of activities brings the child in 

contact with peers and adults and the child has an 

opportunity to develop social skills (Jackson and 
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Saunders, 1993). Developing friendships, 

belonging to group or club and gaining 

competence in social interactions all foster a sense 

of industry and a positive sense of self (Jackson 

and Saunder, 1993 and Muscari, 2005). In 

addition, Competence and self-esteem increase 

with each academic, social and athletic 

achievement (Mckinney et al., 2005).  

Peers become important as the child starts 

school and gradually moves away from security of 

home and this period is a time for best friends, 

sharing and exploring. So social relationships 

increasingly become an important source of 

support (Mckinney et al., 2005). Although the peer 

group is highly influential and necessary to normal 

child development, the parents are still the 

primary influence in shaping the child’s 

personality, setting standards for behavior and 

establishing a value system (Wong, 1993). 

Families are the most central and enduring 

influence in children's lives. The health and well-

being of children are inextricably linked to their 

parent’s physical, emotional, and social health, 

social circumstances, and child rearing practice 

(Schor et al., 2003).  

The convention on the rights of child holds 

governments accountable in respecting the right of 

children including freedom from hunger and 

protection from disease, free compulsory primary 

education, adequate health care and equal 

treatment regardless of gender, race of cultural 

background, freedom from violence, abuse and 

hazardous employments (www.unicefusa.org/ 

2003). All the previous rights are the responsibility 

of governments, societies, families and individuals 

(www.unicef.org/sowc 05, 2005).  

Child labor defined by article 32 of the 

convention on the right of the child as any 

economic exploitation or work that is likely to be 

hazardous or interferes with the child’s education 

or is harmful to the child’s health or physical, 

mental, spiritual, moral, or social development 

(Http://capwiz.com/unicefusa, 2003). However, 

several social and economic factors contribute to 

children labor (Ali et al., 2002). As poverty or 

economic factors, lack of awareness and poor 

educational services are from the important causes 

contributing to children labor (www.churchworld-

services. org, 2005). 

Furthermore many factors which lead to 

children labor are contributing to the child himself 

as educational failure, and low intelligence and 

some children have no desire to complete 

education (Ramzy, 1998).  

There are different kinds of work which could 

be categorized into four main fields, domestic 

services and food processing, selling services, 

agricultural and industrial field (Haggag, 1995). 

Although work can encourage the development of 

discipline, teach child the meaning of money and 

provide valuable role model, employment during 

childhood and adolescence carries significant 

risks. These risks are magnified greatly when 

employment is illegal or exploitative (Reigart et al., 

1995). 

 Children labor exposes the children to 

physical, chemical, mechanical, biological and 

psychosocial hazards (Haggag, 1995). As noise, 

heat and inadequate lighting can affect child's 

health, exposure to excessive noise may begin the 

sequence of destructive events in the auditory 

system that lead to noise induced hearing loss, and 

excessive heat lead to burns, improper light lead to 

decreased visual acuity and eye strain (Rom, 

1998). Some other serious problems are chemical 

burns, poisoning and toxic gases which also affect 

children (Bull et al., 2001). Many of working 

children are prone to accidents and injuries which 

include crushing, fractures, head injuries, low 

back pain, hip pain related to heavy lifting and 

functions limitation related to falls (Stanhope and 

Lancaster, 2000). Also working children in their 
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work sites are exposed to infection diseases, viral 

and bacterial diseases and skin disease (Reigart et 

al., 1995 and Rome, 1998).  

 Children labor has a great effect on 

psychosocial development of children as abuse, 

neglect, tension, fear, frustration, separation from 

family and peers and the burden of premature 

responsibility. These hazards affect both physical 

and mental health of children leading to disorders 

as headache, dizziness, accidents, poor 

preparation for adult life and antisocial behavior 

among these children (Haggag, 1995). Furth-

ermore, children labor interferes with normal and 

necessary play of children and exposes them to 

undesirable and adverse habits like smoking, 

drinking and drug abuse (Reigart et al., 1995).  

 Most of the previous studies focus on the 

physical hazards of children labor neglecting the 

other hazards. Consequently, the present study is 

conducted to shed light on the effect of children 

labor on their psychosocial development during 

school age period.  

 

AIM OF THE STUDY: 

The Aim of the Present Study is to: 

Assess the impact of children labor on 

psychosocial development of school age children in 

Ismailia governorate.  

 

SUBJECTS AND METHODS: 

Study Design: Comprehensive descriptive 

design.  

Study Setting: 

This study is conducted at two areas in 

Ismailia City.  

1-Hai El-Salam for industrial workshops. 

2- El-Kasasin City for agricultural fields. 

Study Population :  

The study population were 114 child divided 

into two groups (working and school children) 

whom selected according the following criteria: 

A-General inclusion criteria: 

1-Age group from 6-12 years. 

2-Both gender. 

B-Inclusion criteria for working group: 

1-Working on a regular basis (full time). 

2-Not attending school beside work.  

C-Inclusion criteria for school group: 

Children from governmental primary school.  

D-Exclusion Criteria: 

Children with mental and physical handicap.  

Sample Size: 

The sample size determined by using the 

equation of the difference between two 

proportions (Pocock, 1982). 
 

 

   

   

   

Sample Size/Group = 
P1 (100-P1) + P2 (100-P2) 

(Zα + Zß)
2 

(P1-P2)
2 
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1-Tool of Data Collection : 

A structured interview questionnaire sheet 

was developed by the research investigator after 

reviewing the related literature and using some 

points of the questionnaire sheet of Haggag (1995) 

as (Part 2) and some points of (Part 4). It contains 

four parts:  

Part 1: Socio-demographic characteristics of 

children such as: age, gender, rank between their 

siblings, and number of siblings. 

Part 2: Data about working children as: type of 

work, hours of work, rest hours, reasons for work, 

duration of work, and training before starting 

work. 

Part 3: Data about children going to school as: 

teaching hours, breaks, classes of recreation, last 

scores.  

Part 4: Data about psychosocial development of 

children such as: leisure time, presence of friends, 

hobbies, effect of work or school on behavior and 

activity.  

2-Administrative Design: 

  Before conduction of the study, an official 

letter was obtained from the dean of the Faculty of 

Nursing, Suez Canal University to the 

administrators of schools to carry out this study, 

after explanation of the aim of the study for them. 

The agreement to share in the study was taken 

from all of the children participated in the study 

and also from supervisors of working children. 

The researcher assured the children (school and 

working) and their supervisors that the 

information obtained was confidential and would 

be used only for the purpose of the study. 

3-Operational Design: 

The operational design of the current study 

includes the pilot study and field work. 

Pilot Study: The pilot study is carried out after 

the development of the tool and before starting the 

data collection. It is carried out on 10% of the 

sample. It was conducted at the time from June 15 

to June 30, 2004. 

The purpose of the pilot study was: 

- To test the applicability and clarity of the study 

tool. 

- To estimate the time needed to complete the 

questionnaire, and to add or omit questions. 

Appropriate modifications were done, where 

some questions were omitted and some others 

added. The required modifications were done and 

the final form was completed.  

Field Work: 

  Data was collected by the researcher through 

structured interview questionnaire sheet to field 

for each child. For school children four to five 

students were interviewed per day from 9.00 AM 

to 1.00 PM in two days each week. The researcher 

met the students when they were on breaks. For 

working children from two to four children were 

interviewed on breaks each day and some times 

one per day. The approximate time spent with 

each child during the interview to complete the 

sheet was 30 to 45 minutes according to the child 

age. Data was collected in a period of five months 

from the beginning of July 2004 till the end of 

November 2004.  

4-Statistical Design: 

  The statistical design involves scoring of the 

tool and the statistical analysis.  

Scoring System: 

  To assess the negative effect of work/school on 

the psychosocial development among working and 

school children. The response Yes was scored "3", 

Sometimes was scored "2" and No was scored 

"1", these scores were assumed up and converted 
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into percentage.  After that scores categorized as 

<50% to <64% had severe effect and from 65% to 

<74% had moderate effect and from 75 to < 84% 

had mild effect and>85% had no effect.  

Statistical Analysis: 

Data was collected, presented in tabular form. 

Percentages were calculated for qualitative data 

and mean and standard deviations were calculated 

for quantitative data. The Statistical Package for 

Social Sciences (SPSS) was used for statistical 

analysis.  

Limitation of the Study:  

Many of the owners of workshops refused to 

participate in the study.  

 

RESULTS: 

Table (1) shows that the majority of working 

children are ages between 10 to 12 years 

(89.5%), and the mean age is 9.76±1.52 year and 

80.7% of them are boys. As regards the birth 

order, 28.1% of them are the third or fourth.  

Regarding the school children, less than two 

thirds of them are aged between 10 to 12 years 

(61.4%), the mean age is 9.66±1.52 year and more 

than half of them are girls (54.4%), moreover 

28.1% are the first child in the family.  

There are a highly statistical significant 

differences between both groups regarding age 

(X
2
=12.12, P=0.002), and gender (X

2
=13.61, 

P=0.000). Also a statistical significant differences 

are found regarding birth order (X
2
=0.91, 

P=0.022). 

Table (2) deals with wages of working 

children and it is obviously noted that the vast 

majority of working children (94.5%) receive 

wages weekly, and 3.6% of children receive 

monthly wages, and about 3.5% do not receive 

any wages. 

Less than fifty percent of them (45.5%) 

receive 140 pounds or more per month, while 

the minority of them 9.1% receives 100 to 119 

pounds per month. Regarding the persons who 

receive the child wages, more than half of them 

(58.2%) receive their wages by themselves and a 

minority of them (9.1%) receives their wages by 

their brothers. It is found that 63.6% of 

working children give whole wages to their 

families and 34.5% take part and give another 

part to the family and only 1.9% takes wage for 

him.  

In comparison between boys and girls 

regarding causes for not attending or 

completing school and occupation features table 

(3) illustrates that more than half of working 

children dislike school, so boys and girls do not 

go to or complete school (56.5% and 72.7% 

respectively).  

 Less than fifty percent of boys and girls 

report that their failure at school is the main 

cause for work (45.7% and 45.5% respectively). 

The highest percentage of boys and girls 

selected this work because they had relatives or 

friends in the same work (34.8% and 54.5% 

respectively), and started to work from age 8 to 

9 years (56.5% and 72.7% respectively).  

Concerning the type of work, it is found that 

more than fifty percent of boys (52.2%) and 

100% of girls work in agricultural work, and 

more than half of boys and girls are joined by 

their fathers to work (54.4% and 54.5% 

respectively). 

There is a highly statistical significant 

difference between boys and girls regarding 

type of work (X
2
 =6.67, P=0.009).  

Table (4) clarifies that the vast majority of 

working children (94.74%) work for 6 days per 

week and take one day off every week. All of 

working children work for 8 hours or more per 
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day (100%) and about three quarters of them 

take an hour break every day (75.5%).  

 All of school children go to school 6 days 

per week (100%), and take a day off every 

week, 64.9% of them spend 6-7 hours at school 

per day and all of them take quarter of an hour 

break every day.  

 There are highly statistical significant 

differences between working and school 

children in the number of working or school 

days per week (X
2
=110.04, P=0.000), number of 

hours spent at work or school (X
2
=50.51, 

P=0.000), duration of break at work or school 

(X
2
=114, P=0.000) 

Table (5) illustrates that the majority of 

working and school children have time to be with 

their families to know their problems and talk 

with them (98.2%, 89.5% respectively). 

Regarding hobbies, more than fifty percent of 

working children (59.6%) play sports. More than 

fifty percent of school children like drawing, 

reading and listening to stories (52.6%). The 

minority of both groups do not have hobbies 

(3.5%, 1.8% respectively). The majority of both 

groups have hobbies similar to their friends 

(91.2%, 66.6% respectively). The vast majority of 

both groups have time to practice their hobbies 

(93%, 98.2% respectively), but do not practice 

them in youth clubs (94.7%, 84.2% respectively), 

while the minority of them practice their hobbies 

in youth club (5.3%, 15.8% respectively).  

Most of children of both groups have a 

chance to play during break time (75.4%, 

98.2% respectively), and about fifty percent of 

working children (50.9%) spend the day off 

outside home, while 43.9% of school children go 

to visit relatives.  

 There are highly statistical significant 

differences between the two groups regarding 

having hobbies (X
2
=41.19, P=0.000), similarity 

of hobbies between children and their friends 

(X
2
=15.81, P=0.000) possibility of playing during 

break time (X
2
=11.05, P=0.000) and how 

spending the day off (X
2
=19.5, P=0.000). 

 Table (6) indicates that all of working 

children (100%) and the majority of school 

children (98.2%) have good relationships with 

owners of works or teachers and about three 

quarters of working children (75.4%) and less 

than half of school children (47.4%) are insulted 

and punished corporally by owners of works or 

teachers when making mistakes. The highest 

percentage of them understand their mistakes 

and give them up (49.1%, and 56.1% 

respectively).  

 There are highly statistical significant 

differences between both groups regarding good 

relationship with owners of works or teachers (X
2
 

=0.00, P=1.002), management of child mistakes by 

owners of works or teachers (X
2
=11.38, P=0.003) 

and child's reaction to punishment (X
2
=16.77, 

P=0.000).  

From table (7) it is obviously noted that 

64.9% of working children do not help their 

families in home activities, while 85.9% of 

school children help their families as 79.6% help 

in arranging home. The work and school have a 

negative effect on children's activity (33.3% and 

10.5% respectively) in the form of getting tired 

(100% and 83.3% respectively)  

 More than three quarters of working 

children (78.9%) have works faraway from 

home and most of them (86.7%) go to their 

works by transportation, while 80.7% of school 

children have schools near to home and go to 

their schools by walking (45.5%).  

 The majority of both groups are not 

exposed to injuries during work or school 

(87.7% and 82.5% respectively), whereas the 

minority of them are injured (12.3% and 17.5% 

respectively). Less than fifty percent of injured 

working children (42.9%) are injured for once 
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or twice, most of them 71.4% being injured 

from working tools and all of them 100% have 

wounds being healed completely. In contrast, 

50% of injured school children are injured 

once; the highest percentage of them (70%) are 

injured during playing and falling down and all 

of them (100%) have wounds being healed 

completely.  

There are highly statistical significant 

differences between both groups regarding not 

helping in home activities (X
2
 =28.78, P=0.000), 

absence of effect of work or school on child's 

activity (X
2
=7.38, P=0.006), site of work or 

school near home (X
2
=38.22, P=0.000), how 

children go to work or school (X
2
=13.8, P=0.001) 

and regarding causes of injuries (X
2
=14.25, 

P=0.002).  

 As a result of the comparison between both 

groups regarding future work children hope to 

have and positive psychological effect of work 

or school, table (8) shows that more than half of 

working children (57.9%) hop to be worker in 

future, while three quarters of school children 

(75.4%) hop to have a professional work. 

Children become more independent as the 

positive effect of work or school on their 

behavior (40.3% and 36.8% respectively).  

 There are highly statistical significant 

differences between both groups regarding type 

of work which child hopes to do in future 

(X
2
=83.48, P=0.00) and positive effect of work or 

school on child's behavior (X
2
=29.82, P=00). 

From table (9) it is clear that about one 

third of working children have nightmares as 

effect of work on behavior or activities (33.3%) 

and 12.3% are worried and want to cry, 10.5% 

feeling irritable or nervous, while 38.6% of 

school children complain of insomnia, 31.6% 

being phobic and hyperactive and 29.8% having 

nightmares.  

 Regarding working children they sometimes 

complain of lying (49.1%) about 47.4% 

sometimes feeling loss of appetite and 42.1% 

sometimes complaining of insomnia, nightmares 

and feeling irritable. In contrast, in school 

children, 50.9% of children sometimes feel loss of 

appetite, 31.6% feeling sometimes irritable and 

26.3% sometimes complaining of insomnia. 

The majority of working children (96.5%) do 

not complain from finger suckling and 93% do 

not feel hostile, escape from work, bite nails, 

feeling anxious and having refrain. Hundred 

percent of school children do not escape from 

home or school, 94.7% not feeling hostile and 

89.5% of them not biting their nails.   

And from figure (3) it is clear that more 

than half of working children (52.63%) have no 

negative effect from work on their psychosocial 

development, and 29.83% of them have mild 

negative effect whereas less than one third of 

school children (31.58%) have moderate or no 

negative effect from school on their psychosocial 

development.  

 There is a highly statistical significant 

difference between both groups regarding 

negative effect of work/school on children's 

psychosocial development (X
2
 =12.89, P=0.004).  
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Table (1): Socio-demographic characteristics of working and school children  

in percentage distribution (n=114) 

Children characteristics 

Working children 

(n=57) 

School children 

(n=57) X2 P 

No % No % 

1) Age (years): 
6- 

8- 

10 + 

 

2 

4 

51 

 

3.5 

7 

89.5 

 

7 

15 

35 

 

12.3 

26.3 

61.4 
12.12 0.002** 

Mean±SD 9.67±1.52 9.66±1.52 

2)Gender: 
Boys 

Girls 

 

46 

11 

 

80.7 

19.3 

 

26 

31 

 

45.6 

54.4 
13.61 0.000*** 

3)Birth Order: 
First 

Second 

Third 

Fourth + 

 

12 

13 

16 

16 

 

21.1 

22.7 

28.1 

28.1 

 

16 

13 

13 

15 

 

28.1 

22.8 

22.8 

26.3 

0.91 0.022* 

 *P = 0.05   **P = 0.01   ***P = 0.001 
 

 

Table (2): Wages of working children in percentage distribution (n=57) 

Items No % 

1)Received Wages:  

- No 

- Daily wages  

- Weekly wages 

- Monthly wages 

 

2 

1 

52 

2 

 

3.5 

1.9 

94.5 

3.6 

2)Amount of Wages per Month (n=55):  

- <100 

- 100 – 

- 120 – 

- 140 + 

 

15 

5 

10 

25 

 

27.2 

9.1 

18.2 

45.5 

Mean±SD 114.56±32.823 

3)Persons Receiving Child Wages by the Child (n=55):  

- The child 

- Father 

- Mother 

- Brother 

 

32 

12 

6 

5 

 

58.2 

21.8 

10.9 

9.1 

4)Expenditure of Wages by the Child (n=55):  

- Give whole of it to family 

- Give part to family and keep part for himself 

- Take wages for himself 

 

35 

19 

1 

 

63.6 

34.5 

1.9 

5)Child Spends his own Part of Wages on (n=20):  

- Buying cloths 

- Buying anything for himself 

 

12 

8 

 

60 

40 
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Table (3): Causes of not attending school and occupation features of working children  

in percentage distribution (n=57) 

Features 

Boys 

(n=46) 

Girls 

(n=11) X
2
 P 

No % No % 

1) Causes of not Attending or Completing School:       

- Expensive costs of school. 8 17.4 2 18.2 

1.67 0.796 

- Financial assistance for family. 9 19.6 1 9.1 

- Don’t like school. 26 56.5 8 72.7 

- Learn a craft and father does not allow his son to attend 

or complete school. 
3 6.5 0 0 

2) Causes for Work:       

- Inability to pay for school. 4 8.7 1 9.1 

0.64 0.952 
- Scholastic failure. 21 45.7 5 45.5 

- Financial assistance of family. 18 39.1 4 36.3 

- Helping parents in work & Family problems. 3 6.5 1 9.1 

3) Causes of Selecting this Work:       

- Like it. 9 19.6 1 9.1 

4.37 0.497 

-The only available work and does not need qualification. 7 15.2 0 0 

- Work of relatives or friends. 16 34.8 6 54.5 

- Suitable wages. 11 23.9 4 36.4 

- Near from home. 3 6.5 0 0 

4) Age of Beginning Work:       

6- 7 15.2 1 9.1 

0.79 0.615 8- 26 56.5 8 72.7 

10+ 13 28.3 2 18.2 

Mean±SD 8.73±1.34 8.73±1.103  

5) Type of Work:       

- Industrial. 22 47.8 0 0 
6.67 0.009** 

- Agricultural. 24 52.2 11 100 

6) Person Joining Child to Work:       

- Father. 25 54.4 6 54.5 

2.58 0.467 
- Mother. 6 13 3 27.3 

- The child himself. 6 13 0 0 

- One of the relatives 9 19.6 2 18.2 

 **P = 0.01 
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Table (4): System and burden of work/school among working and school children  

 in percentage distribution (n=114) 

Items 
Working children School children 

X2 P 
No % No % 

1) Number of Working/School Days per Week: 

6 days 

7 days 

 

54 

3 

 

94.7 

5.26 

 

57 

0 

 

100 

0 
110.04 0.00*** 

Mean±SD 6.05±0.22 6.05±0.22 

2) Hours Spent at Work/School/Day: 

4 – 

6 – 

8 + 

 

0 

0 

57 

 

0 

0 

100 

 

20 

37 

0 

 

35.1 

64.9 

0 

50.51 0.00*** 

Mean±SD  6.315±1.87   

3) Weekly Day Off at Work/School: 

- No 

- Yes 

 

3 

54 

 

5.3 

94.7 

 

0 

57 

 

0 

100 

1.37 0.124 

4) Duration of Break at Work/School: 

-1/4 hour 

-1/2 hour 

- 1 hour 

- according to condition of work/school 

 

0 

8 

43 

6 

 

0 

14 

75.5 

10.5 

 

57 

0 

0 

0 

 

100 

0 

0 

0 

114 0.00*** 

***P = 0.001 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Figure(1): Hours of work/school day among working and school children  

in percentage distribution (n=114) 
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Table (5): Leisure time of working and school children in percentage distribution (n=114) 

Items 

Working children 

(n=57) 

School children 

(n=57) 

 

X
2
 

 

 

P 

No % No % 

1) There is Time to be with Family to Know 

their Problems and Talk with them: 

 - Yes  

 - No 

 

 

56 

1 

 

 

98.2 

1.8 

 

 

51 

6 

 

 

89.5 

10.5 

 

 

2.44 

 

 

0.118 

2) Having Hobbies:  

- Don't have any hobbies 

- Playing any sport  

- Watching TV 

- Playing board games 

- Drawing/ Reading and Listening to stories 

- All of them 

 

2 

34 

4 

7 

3 

7 

 

3.5 

59.6 

7 

12.3 

5.3 

12.3 

 

1 

11 

5 

2 

30 

8 

 

1.8 

19.3 

8.8 

3.5 

52.6 

14 

 

 

 

41.19 

 

 

 

0.00*** 

3) Child’s Hobbies Like his Friends’ Hobbies:  

- Yes 

- No  

- Don’t have hobbies 

 

52 

3 

2 

 

91.2 

5.3 

3.5 

 

38 

18 

1 

 

66.6 

31.6 

1.8 

 

 

15.81 

 

 

 

0.00*** 

4) There is a Time to Practice Hobbies:  

- Yes 

- No 

- Don’t have hobbies  

 

53 

2 

2 

 

93 

3.5 

3.5 

 

56 

0 

1 

 

98.2 

0 

1.8 

 

4.15 

 

0.125 

5) Participating in Youth Club:  

- Yes 

- No 

 

3 

54 

 

5.3 

94.7 

 

9 

48 

 

15.8 

84.2 

 

2.33 

 

0.127 

6) Presence of Chance to Play during Break 

Time in School/Work:  

- Yes 

- No 

 

 

43 

14 

 

 

75.4 

24.6 

 

 

56 

1 

 

 

98.2 

1.8 

 

 

11.05 

 

 

0.000*** 

7) Spend the Day Off in:  

- Visiting relatives  

- Sleeping and having rest 

- Staying with family at home 

- Outside home playing with friends  

- Don’t have day off 

 

6 

2 

17 

29 

3 

 

10.5 

3.5 

29.8 

50.9 

5.3 

 

25 

2 

7 

23 

0 

 

43.9 

3.5 

12.2 

40.4 

0 

 

 

19.5 

 

 

0.000*** 

 ***P = 0.001 

 
Table (6): Relationship with owner of work/teacher, management of child mistakes and child's 

reaction among working and school children in percentage distribution (n=114) 

Items 

Working  

children 

(n=57) 

School 

children 

(n=57) 
X

2
 P 

No % No % 

1) Good Relationship with Owner of Work/ Teacher: 

- Yes 

- No 

 

57 

0 

 

100 

0 

 

56 

1 

 

98.2 

1.8 

 

0.00 

 

1.002** 

2) Management of Owner of Work/Teacher of Child's 

Mistake: 

- Insulting and corporal punishment 

- Discussion and clarification of mistakes to child 

- Deprivation of wage 

 

 

43 

13 

1 

 

 

75.4 

22.8 

1.8 

 

 

27 

30 

0 

 

 

47.4 

52.6 

0 

 

 

11.38 

 

 

 

0.003** 

3) Child's Reaction: 

- Crying 

- Insulting owner of work/teacher 

- Understanding mistakes and giving them up 

- Crying and understanding mistakes and giving them up 

 

15 

1 

28 

13 

 

26.3 

1.8 

49.1 

22.8 

 

25 

0 

32 

0 

 

43.9 

0 

56.1 

0 

 

 

16.77 

 

 

0.00*** 

**P = 0.01    ***P = 0 
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Figure(2): Management of owners of works/teachers of child’s mistakes among studied children 

in percentage distribution (n=114) 

 

 

 

Table (7): Helping families in home activities and physical effect of work/school on Working and 

school children in percentage distribution (n=114) 

Items 

Working children 

(n=57) 

School children 

(n=57) X
2
 P 

No % No % 

1)Helping Family in Home Activities after 

Work/School: 

- No 

- Help in 

- Arrangement of home 

- Kitchen work 

- Getting home demands 

 

 

37 

20 

13 

3 

4 

 

 

64.9 

35.1 

65 

15 

20 

 

 

8 

49 

39 

6 

4 

 

 

14.1 

85.9 

79.6 

12.2 

8.2 

 

 

28.78 

 

2.2 

 

 

 

0000*** 

 

0.332 

2) Physical Effect of Work/School on Child's 

Activity: 

 - Has no effect 

- Its effect is  

 - Getting tired 

 - Desire to sleep  

 

 

38 

19 

19 

0 

 

 

66.7 

33.3 

100 

0 

 

 

51 

6 

5 

1 

 

 

89.5 

10.5 

83.3 

16.7 

 

 

7.38 

 

0.39 

 

 

0.006** 

 

0.240 

 

3) Site of Work/School: 

- Near home 

- Faraway from home and go there by: 

 - Walking 

 - Transportation  

 - By bicycle  

 

12 

45 

2 

39 

4 

 

21.1 

78.9 

4.4 

86.7 

8.9 

 

46 

11 

5 

5 

1 

 

80.7 

19.3 

45.5 

45.5 

9 

 

38.22 

 

 

13.8 

 

0.00*** 

 

 

0.001*** 

4) Occurrence of Injuries at Work/School: 

- No 

- Yes 

A-Number of Injuries: 

- 1 time 

- 2 times 

- 5 times 

B-Causes of Injuries: 

- Playing and falling 

- Falling down 

- Striking 

- Working tools 

C-Type of Injuries (Wounds) 

D-Progress of Injuries (Healed wound) 

 

50 

7 

 

3 

3 

1 

 

0 

0 

2 

5 

7 

7 

 

87.7 

12.3 

 

42.9 

42.9 

14.2 

 

0 

0 

28.6 

71.4 

100 

100 

 

47 

10 

 

5 

1 

4 

 

7 

2 

1 

0 

10 

10 

 

82.5 

17.5 

 

50 

10 

40 

 

70 

20 

10 

0 

100 

100 

 

 

0.28 

 

 

 

2.86 

 

 

 

14.25 

 

 

0.598 

 

 

 

0.239 

 

 

 

0.002** 

 **P = 0.01    ***P = 0.001 
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Table (8): Type of work which child hopes to have in future and positive psychological effect of 

work/school on the working/school children in percentage distribution (n=114)  

Items 

Working children 

(n=57) 

School children 

(n=57) 

 

X2 

 

 

P 

No % No % 

1)Type of Work which Child Hopes to 

have in Future: 

- Worker 

- Employee  

- Professional worker 

- Don't know 

 

 

33 

5 

1 

18 

 

 

57.9 

8.7 

1.8 

31.6 

 

 

0 

9 

43 

5 

 

 

0 

15.8 

75.4 

8.8 

83.48 0.00*** 

2)Positive Psychological Effect of work/ 

school on Child's Behavior: 

 - Become more mature 

- Independent 

- feeling important 

- Become calm 

- More mature and self dependent  

- All effects 

 

 

16 

23 

2 

1 

15 

0 

 

 

28.1 

40.3 

3.5 

1.8 

26.3 

0 

 

 

14 

21 

11 

10 

0 

1 

 

 

24.6 

36.8 

19.3 

17.5 

0 

1.8 

 

 

 

 

29.82 

 

 

 

 

0.00*** 

 ***P = 0.001 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 
 

 

 

 

Figure (3): Negative effect of work/school on psychosocial development among working  

and school children in percentage distribution 
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Table (9) 
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DISCUSSION: 

Children in school age need a warm and 

nurturing environment. They need a family 

which can provide social support, socialization 

coping and life skills. (Schor et al., 2003). Needs 

of school age children are psychological and 

emotional rather than biological. They need to 

feel safe, secure, loved, accepted and belonging 

(El-Alem, 1997).  

Legal and illegal child labor are widely 

spread and apparently has increased in 

frequency over the past decade. Children and 

adolescents are employed under unlawful, often 

exploitative conditions, working under age, for 

long hours, at less than minimum wages, on 

dangerous and prohibited machinery (Reigart et 

al., 1995). Children labor has a profound 

negative impact on child's physical, emotional, 

mental, spiritual, moral and social development 

(http://capwiz.com/unicefusa,2003). 

The current study aims at shedding light on 

the impact of children labor on psychosocial 

development of school age children in Ismailia 

governorate, regarding the socio demographic 

characteristics, the results of the present study 

clarify that the majority of working children are 

boys (Table 1). This may be justified as to the 

traditions and cultural believes which say that 

work is useful for boys, for the formation of 

their personalities and development of their 

skills. The findings are in agreement with 

Haggag (1995) who studied "The Impact of 

Child's Labor on his Health Status in 

Alexandria", and reported that more than three 

quarter of working children were boys. Also 

Soliman (2003) who studied "The Injuries 

among Children Under 16 Years in a Rural 

Area in Ismailia Governorate" found that more 

than half of working children were boys.  

 Concerning birth order, more than half of 

working children in the present study are the 

third and more (Table 1). It may be justified as 

parents usually intend to educate their eldest 

child as he is usually surrounded by special 

attention and care. This agrees with Haggag 

(1995) and Mohamed (1995) who studied "The 

Injuries among Children under 16 who Work in 

Car Repair Small Workshops in Ismailia City" 

and they found that most of the working 

children were the second or third child in the 

family.  

 It is noticed from the present study that the 

highest percentage of working children receive 

weekly wages on work and few of them do not take 

wages (Table 2). Based on the researcher’s view, 

children who do not take wages work with their 

families. This finding supported by the results of 

www.aucegypt.edu/src(2005) that found the 

majority of working children taking cash money 

while few of them not taking wages. 

The present study shows that the highest 

percentage of children receive more than 140 

pounds monthly. This is in contrast with El-

Dapaa (1993), El-Komy (1996) and Mahmoud 

(1997) who studied “The Relationship between 

the Complacence Working and Psychologic 

Correspondence for Workers Children” and 

reported that most of children received less 

than 100 pounds monthly. From the point of 

view of the researcher, the difference in the 

wages is related to the decreases of the power 

of pounds recently.  

Concerning expenditure of wages, less than 

two thirds of children give whole wages to their 

families, while about one third of children give 

part and keep part for themselves. This result 

assures that children work is mainly due to 

financial support. These results are in the same 

line with Mahmoud (1997) who found that more 

than half of working children gave whole wages 

to their families. Also Azer (1998) who studied 

"Scientific Researches Appointment, Experiment 

http://www.aucegypt.edu/src
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in Working Children Phenomenon Field" 

reported that the highest percentage of children 

gave whole wages to their families and they were 

satisfied with this. EL-Dapaa (1993) contradicted 

these results and found that about two thirds of 

working children gave part to their families and 

kept part to themselves.  

Regarding the causes for not attending or 

completing school, the findings of the study 

show that working children do not like school 

(Table 3). From the point of view of the 

researcher this is due to poor educational 

services, unsuitability of school environment 

and physical abuse of teachers, which lead 

children to hate school and enter labor market. 

These results correspond to El-Garhy (1994) 

who found that some children hated school due 

to physical abuse of teachers.  

Moreover, scholastic failure is the main 

cause for work among boys and girls, this 

result is congruent with Abd Allah (1986) who 

studied "Child Labor of Egyptian Industry at 

Egypt" and (www.aucegypt.edu/src,2005) 

found that educational failure and financial 

assistance were the main causes for children 

labor.  

Concerning the age of beginning work, the 

present study finds that the majority of boys and 

girls start work at the age of 8-9; this result is 

supported by El-Garhy (1994) and El-Komy 

(1996) who found that the majority of children 

began work between 8-10 years, whereas Haggag 

(1995) found that children between 10-12 years 

were the more frequent ages among boys and 

from 12-14 years among girls.  

As for type of work, more than half of boys 

and all of girls work in agricultural fields, 

perhaps because working children have friends 

or relatives in the same work or because fathers 

select the work and join their children to it. The 

result agrees with Ali et al. (2002) who found that 

agricultural sector was the largest illegal sector 

which involved many children working in it and 

fathers who usually pushed and joined children 

to work.  

The results of the present study show that 

more than two thirds of children do not change 

their work; this may be due to suitability of 

wages. This result opposes Mahmoud’s study 

(1997) who reported that more than two thirds 

of children changed their work.  

Some children do not take any day off from 

work (Table 4); this may be due to financial 

needs of those children. This result agrees with 

www.aucegyp.edu/src(2005) which found that 

the mean of working days per week was 6.08. 

But, this contradicts the Egyptian Child Right 

(1989) which assures that children should not 

work at weekends.  

Regarding working hours, all of working 

children work more than 8 hours per day; this 

finding goes with Mohamed (1995) who found 

that the majority of working children worked 

more than 10 hours per day. Also El-Komy 

(1996) found that many children worked from 

11-14 hours per day. Moreover, Abd El-

Rahman (1996) who studied "Working 

Children Manners in Cairo” found that many 

owners of work preferred children work as they 

worked long hours and sometimes with no days 

off.  

Concerning duration of break, about three 

quarters of working children take an hour. This 

is supported by El-Dapaa (1993) who reported 

that most of working children took an hour as a 

rest period daily. Also this corresponds to 

Egyptian Child Right (1989) assuring that 

working hours must be separated by a time or 

more for eating and rest, with a total time not 

less than 1 hour. In contrast, the findings 

contradict Haggag (1995) who found that about 

three quarters of children receive no or 

insufficient rest periods.  

http://www.aucegypt.edu/SRC
http://www.aucegyp.edu/SRC
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 Regarding school children, less than two 

thirds of them study from 6 to 7 hours at school 

every day and all of them take quarter of an hour 

break per school day; this may be due to rigidity 

of educational system and school policies.  

From the present study, it is clear that the 

majority of working and school children have 

hobbies, which are similar to their friends 

(Table 5). This result agrees with Hassan (2003) 

who studied "Health Profile of Public 

Preparatory School Adolescents in Port Said 

City" and found that the majority of children 

had hobbies. Also they do not participate in 

youth clubs. From the researcher's point of view 

both working and school children have no time 

to participate in clubs because they are 

exhausted from work or homework. But, this 

finding contradicts James et al. (2002) who 

mentioned that the school age years were the 

time for participation in clubs.  

Regarding spending the day off, half of 

working children spend it outside home playing 

with their friends and less than half of school 

children spend it in visiting relatives. This may 

be due to that working and school children 

spend the 6 days of week at work or school. This 

result is congruent with Azer and Ramzy (1991) 

who studied "The Child Labor in Egypt" and 

Karim (1996) who studied "Social and 

Economic Manners and Working Children in 

the Countryside" and they found that the 

majority of working children spent the day off 

outside home with their friends. In contrast, this 

result contradicts Ali et al. (2002) who found 

that the majority of working children stayed at 

home and a few number of them went out with 

friends.  

From this study, it is clear that about three 

quarters of working children complain of 

insulting and corporal punishment as this is the 

way of owner of work to manage child's mistake 

(Table 6). On the other hand, more than half of 

school children report that discussion and 

clarification of mistakes is the way of teachers to 

manage child's mistake. Regarding working 

children the results are supported by Alrefaay 

(1994) who studied “Child Abuse and it's 

Relationship with Psychological Problems” and 

Abd Elal (1997) and they found that insulting 

and physical punishment were the main way for 

management of any mistakes among working 

children. In contrast, Haggag (1995) contradicts 

the results of school children, as he thought that 

insulting and physical punishment were the main 

way for management among school children. 

The majority of working children do not 

help heir families in home activities (Table 7). 

From the researcher's point of view, this is due 

to long hours of work and children become 

exhausted. This result agrees with El-Mesery 

(1986) who studied "Child Labor in Urban 

Areas" and found that a few number of children 

helped their families as they got home demands. 

On the other hand, the majority of school 

children help their families in home activities; 

this is due to the fact that they return earlier to 

home, besides that most of school children are 

girls. However, it forms another load on school 

children. 

 The results show that the majority of 

working and school children have no physical 

effect from work or school while the minority of 

them get tired from work or school. This result 

opposes El-Mesery (1986); Shaker (1986) and El-

Garhy (1994) as they found that most of working 

children were exhausted and got tired from long 

hours of work and bad working environment.  

 The majority of working children have 

works faraway from home and most of them go 

to work by transportation. From the researcher's 

point of view, this adds another source of danger 

to those children as many children are prone to 

accidents during transportation. This result is 

supported by Montaser (2003) who studied 
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"Working children, Cogent Conscription" and 

found that many children were injured or dead 

from car accidents during going to their work. 

On the other hand, more than three quarters of 

school children have schools near to their homes 

and the rest of them have homes faraway from 

schools and they go to school by walking or 

transportation; this is considered a load on those 

children either from walking or danger of 

transportation.  

 Concerning occurrence of injuries at work 

or school, more than three quarters of working 

and school children are not injured at work or 

school. This finding is supported by Soliman 

(2003) who found that the majority of working 

children had no injuries at their work. In 

contrast, it is contradicted by Mohammed (1995) 

who found that more than two thirds of children 

are injured at work. On the other hand, the 

minority of them are injured at work for 1 or 2 

times, this agrees with Mahmoud (1997) who 

found that the majority of working children were 

injured 1 to 2 times during work.  

Concerning causes of injuries among 

working children, more than two thirds of them 

are injured from tools. From the researcher's 

point of view, this may be due to improper or 

lack of training to those children or due to 

exhaustion from long hours of work; these 

results go in the same line with Mohamed (1995) 

and El-Komy (1996) who found that the highest 

percentage of working children were injured 

due to tools. On the other hand, most of injured 

school children are injured due to playing and 

falling down; from the researcher's point of 

view this may be due to over crowdedness of 

schools and the unsuitability of school buildings 

or playgrounds.  

 The current study reveals that more than 

half of working children hope to be workers in 

future (Table 8), because working children see 

the owner of work as a good model as he has a 

workshop and gains money. On the other hand, 

about three quarters of school children hope to 

have professional work in future and this is due 

to the effect of environment and encouragement 

of families, or they see their teachers as good 

models.  

 Concerning positive effect of work or 

school on children, more than one third of 

working and school children report that they 

have become independent. From the researcher's 

point of view, working children feel this because 

they receive wages, feel responsible toward their 

families and school children depend on 

themselves in studying and doing homework. 

These results go in the same line with Ferganny 

(1993) who studied "Child Labor in Arabic 

Countries", El-Komy (1996), Mahmoud (1997) 

and El-Araby (2000) who studied "Social Effect 

of Child Labor in El-Menia" as they found that 

the majority of working children became more 

independent, mature and took responsibility 

toward their families.  

 The present study shows that about one 

third of working children have nightmares 

(Table 9); from the researcher's point of view this 

may be due to exposure to different stressful 

events experienced during the day. This result 

supported by Haggag (1995) who found that 

nightmares were reported by the vast majority of 

working children. Also some of working children 

are irritable or nervous and this agrees with 

Moharram (1999) who reported that many of 

working children were irritable and worried 

about many things. On the other hand, these 

findings contradict Nasr El-Din (2001) who 

studied “Behavioral Problems towards Working 

Children, Comparing Study” and found that fear 

and anger were more obvious than worrying 

among working children. Furthermore, working 

children complain sometimes of lying and 

sometimes of insomnia; this is supported by 

Moharram (1999) who reported that some of 
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working children had insomnia or sometimes 

were lying.  

 Regarding school children, about one third 

of them complain of insomnia and being phobic 

or hyperactive and less than one third complain 

of nightmares. From the researcher's point of 

view, this may be due to fear of failure at school 

or load of studying. About half of them 

sometimes complain from loss of appetite. This 

agrees with Moharram (1999) who found that 

school children do not eat enough food. 

Furthermore, one third of them feel sometimes 

irritable. This is supported by Nasr El-Din (2001) 

who reported that worrying or feeling irritable 

are common complaints among school children. 

 Furthermore, the vast majority of working 

children do not complain of finger suckling 

and this corresponds to Moharram (1999) who 

found that the vast majority of working 

children did not complain from finger 

suckling. The vast majority of these children 

do not complain of hostility and this disagrees 

with Mahdy (2000) who studied “Working 

Children Direction towards to Working and 

the Relationship with the Pushing and Self-

esteem in Countries Countryside” and found 

that working children were usually hostile.  

All of school children do not escape from 

home or school. This may be due to their 

exposure to low stressors in home or school, 

while the minority of working children escape 

from home or work and this may be due to their 

exposure to many stressors even at work or at 

home. The vast majority of school children do 

not complain of hostility, and this is congruent 

with Mahdy (2000) who found that school 

children were less hostile than working children.  

 It is surprising to find that more than half 

of working children have no negative effect of 

work on their psychological development while 

less than one third of them have mild effect 

and the minority of them have sever effect. 

This may be due to the fact that children 

sometimes, and not usually, complain of 

psychological problems or they may be 

adapted to these complaints as there is no way 

to leave work. On the other hand, less than one 

third of school children have no or moderate 

negative effect of school on their psychological 

development and the minority of them have 

severe effect; this may be due to school and 

homework that put some burden on those 

children. 

 Finally, there is no much difference 

between the two groups regarding psychosocial 

development, as not only work puts children 

under stressors but also schools do a lot of 

burdens on their children. 

  

CONCLUSION : 

 Children work because their parents do not 

see the importance of education and they have 

big family size, so the family is in need of 

financial support from their children; in 

addition, those children dislike school or fail in 

it. Even work has positive effect as the children 

become more independent, but it also has 

negative effect on their psychosocial condition, 

in the form of nightmares, worries, the desire to 

cry, feeling irritable or nervous, having no time 

to share in home activities or visiting relatives 

and being exposed to punishment from the 

owner of the work. School children are in better 

condition than working children but they are 

exposed to punishment from teachers and spend 

all the school hours in classes and the home 

hours in doing homework.  

RECOMMENDATIONS: 

Based on the findings of this study the 

following recommendations are suggested. 



Ass. Univ. Bull. Environ. Res. Vol. 11 No. 1, March 2008 

-118- 

1-Parents:  

Parents must be aware of the importance of 

education for their children. 

Parents should use family planning methods.  

2-Nurses: 

School nurse must share in early detection of 

pupils who dislike school and manage their 

problems. 

Cooperate effectively with psychologist and 

social worker to provide psychosocial support 

and encouragement to unsuccessful pupils.  

Cooperate with teachers and parents in 

management and follow up of learning 

problems.  

3-Teachers: 

Teachers can play a role in reducing dropout 

of pupils from schools, by understanding 

children’s needs during the different 

developmental stages and use pleasant 

methods of teaching.  

Create attractive environment in classes or 

schools which will encourage children to 

complete school and decrease dropout of 

schools.  

Avoid physical punishment in case of mistakes.  

Encourage children through rewarding on 

better achievement. 

Decrease the burden of homework. 

4-Ministries and Community Agencies:  

Ministry of education must adjust and develop 

an educational system to be appropriate for 

children's age and capabilities to decrease 

burden of studying on them. 

Schools should have suitable playgrounds and 

enough equipment for playing to encourage 

children to go to school.  

The ministry of manpower must have strict 

enforcement and real application of existing 

law against all forms of children labor. 

Follow up the application of law regarding 

working hours and rest period.  

All community agencies must share in 

improving conditions of working children and 

their families till eradication of this problem.  

Financial and social support for poor families.  

5-Media: 

Increase awareness of the importance of 

education and encourage children to complete 

it.  

Premarital counseling and health education 

about family planning. 

Increase awareness of the causes and negative 

effects of labor on children. 

6-Research: 

Further studies on the relationship between 

children labor and behavior problems. 

 Studies to detect the long term affect. 
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أحسد شاكر: "الرحة السهشية وتذغيل الأحداث" السركز القهمي 
 .6891لمبحهث الاجتساعية والجشائية، القاهرة 

ررية في مرر، أحسد عبد الله: "عسل الأطفال في الرشاعة الس
مهجز بحث وخلاصة تجربة" ورقة مقدمة لشدوة عسالةة 
الأطفةةةةةةال، السركةةةةةةز القةةةةةةهمي لمبحةةةةةةهث الاجتساعيةةةةةةة 

 .6891والجشائية، القاهرة، 

الديد عبةد الغزيةز الرفةاعي: "ءةةاعة مغاممةة الأطفةال وعلاقتهةا 
ببغض السذكلات الشفدية" جامغة عين شسس، مغهةد 

 .6881ماجدتير،  الدراةات الغميا لمظفهلة، رةالة

أيسةةن عبةةاك ال:ةةهمي: "عسالةة  الأطفةةال فةةي مشظقةة  عذةةهائية، 
دراةةةة ميداةيةةة" عةةين شةةسس، جامغةةة عةةين شةةسس، 

لمظفهلة، قدم الدراةات الشفدية  امغهد الدراةات الغمي
 .6881والاجتساعية، رةالة ماجدتير 

حدةةاا الةةد ن ع ع عبةةد الغزيةةز الجةةارحي: "التهافةة  الشفدةةي 
ذات لةةدا الظفةل الغامةل وطفةةل السدرةةة فةةي وتقةد ر الة

الريةةة "، عةةةين شةةةسس نجامغةةةة عةةةين شةةةسس، مغهةةةد 
الدراةةةةات الغميةةةا لمظفهلةةةةد، قدةةةم الدراةةةةات الشفدةةةية 

 .6881والاجتساعية، رةالة ماجدتير، 

خالد مشترر: الختةا  والغشةض  ةد السةرأة، عسةل الظفمةة ةةخرة 
مقشغة، الةرق  الجد ةد عشةض مدةتتر وعبهديةة جد ةدة، 

0223. 

دعةةاع ءبةةراإيم ءبةةراإيم ةرةةر الةةد ن: "السذةةكلات الدةةمهكية لةةدا 
الأطفال الغاممين، دراةة مقارة ، جامغة عين شةسس، 

الغميا لمظفهلة، قدم الدراةات الشفدية  تمغهد الدراةا
 .0226، روالاجتساعية، رةالة ماجدتي

دعةةاع ةةةيد ابةةراإيم مهةةدا: "اتجةةاة الظفةةل الغةةاا ةحةةه الغسةةةل 
ا  وتقةةد ر الةةذات فةةي الريةة  والحزةةر" وعلاقتةةة بالغةةدو 

جامغةةة عةةين شةةسس، مغهةةد الدراةةةات الغميةةا لظفهلةةة، 
قدةةةةةةم الدراةةةةةةةات الشفدةةةةةةية والاجتساعيةةةةةةة، رةةةةةةةالة 

 . 0222الساجدتير، 

عةةةزة كةةةريم: "الأبغةةةاد الاجتساعيةةةة والاقترةةةادية وعسالةةةة الظفةةةل 
الريفيةةةة" ةةةةدوة الحقةةةه  وعسالةةةة الأطفةةةال فةةةي الريةةة  

 .6881السررا، القاهرة، 

عادل عاقر وةاهد رمزا: "تقرير عن عسال  الأطفال في مرر"، 
القاهرة: السركز القهمي لمبحهث الاجتساعيةة والجشائيةة 

مةةةةظ مشغسةةةةة الأمةةةةم الستحةةةةدة ل(طفةةةةال ناليهةيدةةةةي د 
 . 6886ةبتسبر 

فهقا عزت عمي وحدن أةهر جسغ  وأحسد يحيي عبد الحسيةد: 
ة "دراةةةةةةة لةةةةةبغض الستغيةةةةةرات الشفدةةةةةية والاجتساعيةةةةة
السرتبظة بغةاهرة عسالةة الأطفةال بسحافغةة الدةهيس"، 

 .0220 هةيه 

ع عبةةد الةةرحسن: "أةسةةاة عسالةةة الأطفةةال فةةي مد شةةة القةةاهرة" 
جامغة عين شسس، كميةة البشةات، رةةالة الساجدةتير، 

6881. 

ع عبةةد الجةةهاد محسةةهد: "دراةةةة عةةن الغلاقةةة بةةين الر ةةا عةةن 
الغةةاممين" عةةين الغسةةل والتهافةة  الشفدةةي لةةدا الأطفةةال 

شةةسس، جامغةةة عةةين شةةسس، مغهةةد الدراةةةات الغميةةا 
لمظفهلة، قدم الدراةات الشفدةية والاجتساعيةة، رةةالة 

 .6881ماجدتير 

مشةةةال ع محسةةةهد عبةةةد الغةةةال: "الحةةةل الدهةةةةيهلهجي لغسالةةة  
، كميةة اددا،، ةالأطفال بسد شة  القةاهرة" جامغةة القةاهر 

 .6881قدم الاجتساع، رةالة ماجدتير 

ةةةادر فرجةةاةي: "عسةةل الأطفةةال فةةي البمةةدا  الغربيةةة"، القةةاهرة: 
 . 6883السجمس الغربي لمظفهلة والتشسية 

ةادية رشاد ةغد الد ن الزةبظ: "عسالة  الأطفةال وعلاقتهةا بةالتهاف  
الشفدةةي، دراةةةة ميداةيةةة عمةةي الأطفةةال الغةةاممين بةةالهرل 
الرةةشاعية"، عةةين شةةسس، جامغةةة عةةين شةةسس، مغهةةد 

غميةةةةةا لمظفهلةةةةةة، قدةةةةةم الدراةةةةةةات الشفدةةةةةية ال تالدراةةةةةةا
 .6883والاجتساعية، رةالة ماجدتير 

ةاهةةةد رمةةةزا: "عةةةاهرة عسالةةةة الأطفةةةال فةةةي الةةةدول الغربيةةةة ةحةةةه 
اةةةةتراتيجية عربيةةةة لسهاجهةةة  الغةةةاهرة"، السجمةةةس الغربةةةي 

 .  6889لمظفهلة والتشسية، السجمد الأول 

الةةةة ةةةةهال السدةةةيرا: "عسالةةةة الأطفةةةال فةةةي السد شةةةة" ةةةةدوة عس
 .6891الأطفال، 

هاةي الغربي: "ادثار الاجتساعية السترتبة عمي عسالة الأطفال، 
دراةةةةة ميداةيةةةة مقارةةةةة فةةةي محافغةةةة السشيةةةا" جامغةةةة 

 .0222السشيا، كمية اددا،، رةالة الساجدتير، 
وثيقة حقه  الظفل السررا لمديد الرئيس ع حدةشي مبةار : 

 .11، 11، 41، مادة 6898

                                

 الصحت النفسيت والاجتماعيت للأطفال في سه المدرست بمحافظت الإسماعيليت ىتأثير عمالت الأطفال عل   

  ****سماعيلإسماعيل إعزة  ،***بى المعاطىأمحمد  جهاد، **مل صبحى محمىدأ ، *حمد السمانأجيهان 
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 جامغة القاهرة-كمية التسريض –طفال لأقدم تسريض ا* 
 جامغة قشاة الدهيس –طفال كمية تسريض أتسريض  ، ****تسريض صحة السجتسظ، ***قدم التسريض الشفدى**

 

 111شامل  عٌناة الثحا   .ةالصحة النفسٌة والاجتماعٌة للأطفاال ياً سال المدرسا لىتقٌٌم تأثٌر عمالة الأطفال ع ىتهدف الدراسة إل
ا أطفالهماا  تام اتتٌاارتسااوٌتٌل ممجماوعتٌل لاى إ يوقد قسم  العٌنة ثالتساو .طفلا  الأطفاال العااملٌل ياً تمثال المجموعاة الأولاى  ،عشاوايٌا

للأطفاال ثاساتتدام  جمع  الثٌاناا  مال تالل المقاثلاة الشتصاٌةو .رسامدأطفال التمثل يأما المجموعة الثانٌة الورش الصناعٌة والمزارع. 
عدة أقسام ريٌسٌة لتقٌٌم أثر عمالة الأطفال على صاحتهم النفساٌة  ىإل  قسمو ،الأطفالهؤلاء لتجمٌع ثٌانا  عل   صمماستمارة استثٌال 

وترتٌثهم ثاٌل إتاوانهم وتعلاٌم  نوعهممعلوما  عل إلى ثالإضاية ، اكل طفل منهملجتماعٌة الاشتصٌة والثٌانا  التجمٌع وتم والاجتماعٌة، 
ا الاساتمارة حتاوي وتنوع العمل وأسثاب العمل وعدد ساعا  العمل والأجور وكٌفٌاة إنفاقهاا. كذلك ووظٌفة الآثاء.  علاى ثٌاناا  تاصاة أٌضاا
تقٌاٌم كما تشاتمل الاساتمارة علاى المدرسٌة.  شمل أسيلة عل أسثاب الذهاب للمدرسة وعدد ساعا  الدراسة والواجثا تو ،ثأطفال المدارس

النتااي  التاً توصال  أهام ووأسيلة عل الأصدقاء والهواٌا  وتأثٌر العمال أو المدرساة علاى الأطفاال.  ،لالصحة النفسٌة والاجتماعٌة للأطفا
 إلٌها الدراسة: 

ذكور مااال الاااوغاااالثٌتهم ، ةسااان 69..أعماااارهم ومتوساااط  ،(%8..5)سااانة  11-6ماااا ثاااٌل  تراوحااا  أعماااار معظااام الأطفاااال العااااملٌل
( تراوحاا  %61.1أقاال ماال ثلثااً العٌنااة ) هاامقااد وجااد أنيالماادارس أطفااال أمااا  (،%15.1) تاا وتاارتٌثهم الثالاا  أو الراثااع ثااٌل أتو، (9%..5)

 (.%15.1) تارتٌثهم الأول ثاٌل أتاوتهمو ،(%81.1) وأكثر مل نصافهم كاانوا إناا  ،سنة 66..أعمارهم ومتوسط  ،ةسن 11-6أعمارهم مل 
 لوٌكتثاو لوؤآثااء أطفاال المادراس ٌقار أقال مال ثلا  لأو، (%..81)املٌل أمٌول أوضح  النتاي  أل أكثر مل نصف آثاء الأطفال الع

التعلااٌم  ىعلاا لأمهااا  أطفااال الماادارس حاصاالأكثاار ماال ثلاا  ثٌنمااا  ،(%1.1.)عاااملٌل أمٌااا  غالثٌااة أمهااا  الأطفااال الو، (5%..1)
  (.%18.1) الثانوي

ماال أساار الأطفااال  ( وذلااك%81.9) ،مٌعٌشااول مااع والاادٌهالماادارس أطفااال جمٌااع و ،(%99.1)العاااملٌل لااوحظ أل غالثٌااة أطفااال 
وجد أل المصدر الريٌساً لادتل  أيراد. 8-1مل أسر أطفال المدارس تتكول مل  %...8أيراد ثٌنما  9-6مل أسرهم تتكول املٌل الذٌل الع

أجار الطفال  ىعلا مال هاؤلاء الأسار تعتماد يقاط %9 ،هاو عمال الأطفاال والآثااء (%81.1الأسرة يً أكثر مل نصاف أسار الأطفاال العماال )
لأطفاال العماال االغالثٌاة العظماً مال ودتل الأب ومعاش .  ىمل أسر أطفال المدارس تعتمد عل %..61العامل كالمصدر الوحٌد للدتل ثٌنما 

ثجازء لهام  لوٌحتفظاو ،جازء لٌعطاو %11.8، كال أجارهم للأسارة لٌعطاو %61.6وحاوالً  ،علً أجاور أساثوعٌة لٌحصلو (1.8%.)
 ىعادم دتاولهم إلا ىإلا ىالمدرسة مماا أد ل( ٌكرهو%86.8)املٌل أكثر مل نصف الأطفال العوثكل الأجر لأنفسهم.  لٌحتفظو %..1ثٌنما 

الغالثٌاة العظماً مال الأطفاال و تادرٌب قثال التحااقهم ثالعمال. ى( لام ٌتلقاوا أ%...8)املٌل حوالً نصف الأطفاال العاو المدرسة أو إكمالها.
ا  ىعل لوٌحصلو ،أٌام 6 ل( ٌعملو%1.91.)املٌل الع ا، و 5 لٌعملوجمٌعهم و ،ٌوم راحة أسثوعٌا مال  ىالغالثٌاة العظماساعا  يأكثر ٌومٌاا

ثال  وجثاا   ل( ٌاأكلو%6.8.)املٌل غالثٌاة الأطفاال العاوأصاحاء، أنفساهم أشاتا   لٌرو أطفال المدارسجمٌع ( و%1.الأطفال العاملٌل )
ا   عااااملٌل وجثاااة صاااغٌرة إضاااايٌة. وأتضاااا أل غالثٌاااة الأطفاااال ال ىوجثاااا  ثالإضااااية إلاااثااال   لمااال أطفاااال المااادارس ٌاااأكلو %51.1ثٌنماااا  ،ٌومٌاااا

حاوالً ثلثاة أرثااع الأطفاال العماال وهام. كال الوجثاا  ماع أسار لمل أطفاال المادارس ٌاأكلو %51.8وجثتٌل مع العايلة ثٌنما  لٌأكلو (1.1%.)
ا  ل( ٌعاقثو%19.1) وأقل مل نصف أطفال المدارس ،(98.1%) صاحب العمل أو المدرس نتٌجاة يعلهام أي تطاأ ياً العمال  لٌسثوو ،ثدنٌا

الأساارة يااً أي أعمااال منزلٌااة ثعااد العااودة ماال العماال ثٌنمااا  للا ٌساااعدواملٌل ماال الأطفااال العاا %..61ماال الواضااا أل و أو المدرسااة.
، (%11.1ماال الأطفاال العاااملٌل )نسااثة قلٌلاة و الأهاال ياً هااذم الأعماال ثعااد العاودة ماال المدرساة لمال أطفاال الماادارس ٌسااعدو %..58
أكثاار ماال ثلثااة أرثاااع الأطفااال و ماال أطفااال الماادارس أوضااح  الدراسااة أل هناااك تااأثٌر ساالثً علااٌهم نتٌجااة العماال أو الدراسااة. 8%..1

ماال أطفااال الماادارس مدارسااهم  %9..5 للعماال ثالمواصاال  ثٌنمااا ولماانهم ٌااذهث %56.9، ( عملهاام ثعٌااد عاال المناازل%..95العاااملٌل )
مال  %11.1أوضح  الدراسة أل النسب القلٌلة مل المجماوعتٌل )ثٌنما منهم ٌذهثول إلٌها سٌراا على الأقدام.  %18.8رٌثة مل المنزل، ق

   مل أطفال المدارس( هم يقط الذٌل أصٌثوا أثناء العمل أو المدرسة. %19.8، الأطفال العاملٌل
 :الدراسةتوصٌا  أهم 

 ضرورة تنظٌم الأسرة لتقلٌل أعداد الأسر مما ٌقلل مل الأعثاء المادٌة.و لتعلٌم واستمرارٌت  لأولادهم.الوالدٌل ثأهمٌة ا ىضرورة وع -
تتعااول ماع الأتصاايٌٌل و حلهاا. لأطفال ٌكرهول المدرسة والعمل علىممرضة المدرسة لا ثد أل تشارك يً اكتشاف المشاكل التً تجعل ا -

ا.الاجتماعٌٌل والنفسٌٌل لكاً تسااند الأطفاا أي صاعوثا   تتعااول ماع المدرساٌل والوالادٌل ياً إٌجااد وعالع ومتاثعاةو ل الضاعفاء دراساٌا
وتعلقهاام  الجٌااد ممااا ٌساااهم يااً حااثهم هااملأداءلالأطفااال العماال علااى مكاييااة و، الإساااءة النفسااٌة والثدنٌااة للأطفااال لٌتجنثااوو تعلٌمٌااة.

 ثالمدرسة.
 استتدام وسايل شٌقة للتعلٌم.و إكمال تعلٌمهم. ىالأطفال عل تهٌية مناخ جٌد يً الفصول أو المدرسة لٌشجعوا -
 ضرورة إعداد وتجهٌز المدارس ثالفناء المناسب وأدوا  كايٌة للعب لتشجٌع الأطفال للذهاب للمدرسة. -
 تفعٌل القوانٌل التاصة ثالعمالة ومتاثعة تطثٌق هذم القوانٌل.  -
 عمالة الأطفال.مشكلة  ىتقدٌم دعم للأسر الفقٌرة للقضاء عل -
 عل أهمٌة التعلٌم ومتاطر عمالة الأطفال. ىزٌادة الوع -


